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1. Introduction

Students in the Faculty of Foreign Languages are required to complete an
undergraduate thesis as part of the graduation requirements.

These requirements include Specialized Seminars | and II. In the third year, students
take Specialized Seminars IA and IB, where they acquire the fundamental knowledge
and skills necessary for academic research in their field. In the fourth year, students
enroll in Specialized Seminars IIA and 1B, during which each student formulates an
individual research topic and conducts research for their undergraduate thesis.

The undergraduate thesis represents the culmination of the academic work
students have undertaken throughout their university studies. In this sense, it is one of
the most significant academic achievements of one’s undergraduate career.

The purpose of the undergraduate thesis is to produce a scholarly contribution. It
is therefore a creative intellectual endeavor that goes beyond simply studying existing
knowledge. Furthermore, over the course of a full academic year devoted to a research
project, students will experience their own academic and personal development.

This guide outlines the requirements, procedures, and formatting standards for the
undergraduate thesis and research report. Students are encouraged to make full use
of this guide, apply their abilities to the fullest, and complete a research project worthy

of their final year at the university.

2. Understanding the Thesis
2.1 What Is Research?

An undergraduate thesis is, by definition, a form of research. But what exactly is
research? How does it differ from just studying?

Studying refers to the process of learning and understanding existing knowledge.
When students read books or other information sources in order to learn and
summarize information that is already known to be correct, they are engaged in
studying.

Research, by contrast, is an active process of discovering, clarifying, and



demonstrating through one’s own efforts. Determining whether one’s interpretation
of research data, findings, or hypotheses is correct or valid requires collecting relevant
evidence and examining it logically and objectively. This is why the undergraduate
thesis is regarded as the culmination of students’ academic work over the course of
their studies.

In research, students should be aware of the following essential elements:

*Research topic—What the research aims to clarify;
Previous research (the literature)—What is already known about the topic;
*Research methodology—The methods used to investigate the topic;

«Discussion and interpretation—How the findings are interpreted.

Simply restating previous views and findings does not constitute a complete research
project. At the same time, if previous research is not considered, it becomes impossible
to determine whether one’s current research actually contributes something new. Also,
research methods must be academic and systematic. Hence a report that merely
presents results without analysis or interpretation does not qualify as research.
Research is fundamentally a new scholarly contribution. Other students, faculty
members, and researchers must be able to understand the new knowledge it has
produced. In other words, research is a way of sharing knowledge and insights publicly
within the academic community. For this reason, the procedures described above must

be carefully followed.

2.2 The Undergraduate Thesis in the Faculty of Foreign Studies

In the Faculty of Foreign Studies, Tokoha University, research for the undergraduate
thesis is conducted individually by each student. The final work may take the form of
a conventional thesis, or it may be a survey report based on empirical data.

A thesis typically involves theoretical discussion or empirical analysis based on

literature review and data analysis. A survey report, by contrast, focuses on collecting



original data through questionnaires, interviews, or fieldwork, and systematically
reporting the findings. Although data collection may sometimes be conducted
collaboratively, the final report must always be written individually.

Both forms of work must satisfy the following requirements:

sLanguage of writing: Japanese or English;

«Appropriate research topic reflecting the academic achievements of four years
of study;

«Appropriate research methodology;

sLogical and systematic argumentation;

Proper academic format, including required length, abstract, table of contents,
chapter structure, and references.

«Any additional requirements specified by the supervising instructor.

3. Research Process

Completion of the undergraduate thesis requires not only submission of the final
written work but also participation in the year-long research process conducted in
Specialized Seminars IIA and IIB. The third-year seminars (Specialized Seminars IA and

IB) included, the process will span two full academic years.

3.1 Specialized Seminars IA and IB (Third Year)

In the third year, students take Specialized Seminars | A and | B to acquire the
theoretical knowledge, disciplinary background, and research methods necessary for
conducting research for their undergraduate thesis in the fourth year. In some fields,

however, students may begin collecting research data as early as their third year.

3.2 Specialized Seminars llA and 1IB
In the fourth year, students enroll in Specialized Seminars IIA and 1I1B and work on

their undergraduate thesis under the guidance of their supervising instructor.



3.3 Midterm Presentation

As part of Specialized Seminar IIA, students are required to present their research
progress at a midterm presentation session in July. The presentation format will follow
the instructions of the supervising instructor, but students are generally expected to

prepare materials such as presentation slides, handouts, and presentation scripts.

3.4 Writing up and Submission

Students must prepare their thesis or research report in written form and submit a
printed copy by the second Wednesday of January in their final year of university
studies. For detailed instructions regarding organization and writing, consult this guide

as well as follow the directions of their supervising instructor.

3.5 Final Presentation

After submission of the thesis, a final presentation session will be held between late
January and early February. Students will present the results and achievements of their
undergraduate thesis orally. As with the midterm presentation, students should

prepare presentation materials such as slides, handouts, and presentation scripts.

3.6 Evaluation and Grading

The result and grade for the undergraduate thesis will be recorded as the grade for
Specialized Seminar IIB. Evaluation will be based on the following components:
participation and progress in weekly seminars, the midterm presentation, the final
presentation, and the submitted thesis or research report. Detailed assessment criteria

will be provided separately by the department.

4. Manuscript Preparation

4.1 Document Format

+Use MS Word (.docx) format.
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*Print the manuscript on single-sided A4 paper. Electronic submission alone is not
permitted.
*Margins:
Top: 25 mm
Bottom: 25 mm
Right: 25 mm
Left: 30 mm (The left margin is set 5 mm wider to allow for binding.)
«Font and Page Layout:
Times New Roman, 12 pt

30 lines per page

4.2 Length Requirements

Minimum 3,000 words, plus a Japanese abstract of approximately 1,000 characters.
Use the Word Count function in MS Word.

N.B.: The specified length applies only to the main body of the thesis. The following
elements are not included in the character or word count:

(Acknowledgements);

Contents;

Abstract;

Block quotations;

Tables and figures;

Captions;

Notes;

References or Works Cited;

Appendices.

4.3 Basic Structure
Typical components include:

*Title page;



*(Acknowledgments);

«Table of contents;

«Abstract;

*Main text (with footnotes where appropriate);
(Notes, if endnotes are used);

References / Works Cited.

For details, refer to the sample provided at the end of this guide.

5. Submission

5.1 Deadline: Second Wednesday of January (For the 2027 academic year: 12 January
2028)

5.2 Submission Location: Supervising instructor (Instructor of Specialized Seminar Il).

5.3 Submission Format:

Bind the thesis on the left side using staples or binding string. Some instructors
may require the use of a bound cover or file binder.

Print two copies of the manuscript: one for submission to the supervising instructor,

and the other for your own records.

6. Research Ethics

6.1 Students as Researchers

While engaging in research activities, students are acting as researchers. As stated
in the Student Handbook (Gakusei Binran), "Researchers—whether students or faculty
members—are expected to conduct research with proper awareness and responsibility.
This ethical framework is referred to in the university community as ‘research ethics’ or
a 'code of conduct.’ . . . Research ethics signifies the principles and rules that
researchers must follow when conducting research” (Appendix 1, Student Handbook,

2025 edition, p. 197).



6.2 Research Misconduct
Actions that violate research integrity are called “research misconduct.” According to
the Student Handbook (p. 197), the following three categories constitute serious

violations and may result in disciplinary action:

Fabrication
Creating data or results that do not actually exist.
«Falsification
A. Manipulating or falsifying research data. This includes “cooking” (selecting
only favorable data) and “trimming” (discarding unfavorable data).
B. Manipulating research materials, equipment, or procedures in ways that
distort the data or results.
Plagiarism
Using another person’s ideas, methods, data, results, text, or terminology
without proper citation. This includes copying and pasting text or data without

attribution.

6.3 Personal Information and Informed Consent

«Handling Personal Information

“During the course of research or learning activities, some students may collect (and
analyze) personal information belonging to others. Such information must be handled
and managed appropriately in accordance with personal information protection laws.”

(Student Handbook, p. 197)

«Informed Consent
"When collecting personal data, researchers must obtain informed consent from
participants. In addition, when publishing research results, all data must be

anonymized so that individuals cannot be identified. Strict data management
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procedures must also be followed to prevent information leakage.” (Student Handbook,

p. 197)

6.4 Use of Al Tools

Generative Al tools such as ChatGPT, Grok, Gemini, and Copilot are increasingly
used for information gathering, editing, writing, translation, and interpretation. These
tools have rapidly become integrated into everyday life.

However, careless use of Al may constitute behavior comparable to research
misconduct. For this reason, the university established “Guidelines for the Use of Al in
Education and Research” in February 2024 (Appendix 2).

In addition, the Department of English issued a notice on March 22, 2024 entitled
“Guidelines on the Use of Al-Generated Text and Translation Software” (Appendix 3).

The key points are summarized below:

A. Al-generated text may contain inaccuracies and may violate copyright. Al must
not be used as a substitute for academic work.

B. Translation software should be used only for assessing the accuracy of English
expressions and should not replace learning.

C. The use of Al-generated text, including content produced by translation software,
is generally prohibited in assignments, reports, and presentations. Violations

may result in disciplinary measures.

6.5 Departmental Guidelines
Based on the policies described above, the following guidelines apply to

undergraduate theses in the Department of English:

A. On Research Misconduct
« Fabrication, falsification, plagiarism, and inappropriate use of Al will be treated

as serious violations.



«If misconduct is discovered after submission or even after graduation, the
degree may be revoked.
B. Proper Citation to Prevent Plagiarism
Properly cite sources to prevent plagiarism.
«Failure to do so may result in instructions to revise or resubmit the thesis.
Serious cases may be treated as plagiarism or research misconduct.
C. Appropriate Use of Al
*Undergraduate theses must be based on the student’s own research, thinking,
and analysis.
+Al tools may be used only for limited purposes, such as searching for references
or assisting with language editing. Text generated by Al must not be copied

directly into the thesis.

7. Thesis Writing
7.1 Maintain Objectivity
*Write so that readers other than yourself can understand the argument clearly.
«Avoid including personal feelings or subjective impressions.
*Use concise language and avoid unnecessary wording.
*Generally avoid literary expressions and metaphors.

Present claims and results clearly and explicitly.

7.2 Citation

The undergraduate thesis is an academic contribution built upon previous research.
Therefore, it is essential to clearly distinguish between findings and claims made by
the student on the one hand, and information derived from previous research on the
other. Readers must be able to clearly identify which previous studies are being
discussed and where the data being analyzed originate.

For this reason, proper citation of sources is mandatory in all theses and research

reports. As noted above in Section 6, Research Misconduct, especially item B, “Proper
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Citation to Prevent Plagiarism,” whenever another person’s ideas or existing data are
used, the source must be clearly indicated in the main text or in footnotes.

Citation styles differ by discipline. In the next section (Section 8, Discipline-Specific
Writing Guidelines and Samples), two commonly used citation styles are introduced
with examples. Consult your supervising instructor to determine the appropriate style

to use at an early stage of their research.

8. Discipline-Specific Writing Guidelines and Samples

Academic writing follows established conventions, including rules for citation and
formatting. In English-language research fields, style guidelines—especially those
developed in the United States—are widely used. These style conventions can be
broadly grouped into two types. APA style (used in linguistics, applied linguistics, and
English language education [ELT]) and MLA style (commonly used in literary and
cultural studies).

In the following section, we first present elements that are common to both styles,

followed by an example in APA and another in MLA style.

8.1 Common Elements

The following components are common to theses in most of the humanistic
disciplines: Title page (referee page), Acknowledgments, Contents, and Abstract. Refer
to the following sample pages.

However, details may still vary depending on the specific subfield or the
preferences of the supervising instructor. Follow the instructions of your supervising

instructor whenever necessary.
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- Abstract in Japanese of
HE (Abstract) | |ength approximately 1,000
characters.
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BH, {ERDWFE DL < 1d—R R T D RIEICEE D REITIMITEICRILL Ts 0 B
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8.2 APA Style Sample Pages
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1

Chapter 1: Introduction t[ Chapter heading: bold, 16-point. ]

1.1 Second Language Acquisition and Motivation

In second language (L2) learnin

* * y
Body text:
12-point.

learners invest effort in their studies and the degree to which they persist over a

: : f Second Language Acquisition (SLA), it has been widely
Parenthetical reference
of learner motivation are associated with greater gains in

language proficiency (Gardner & Lambert, 1972). Furthermore. . . .

ion is considered one of the key factors

influe utcomes. As Dornyei (2001)

Section heading: bold, 12-point.

under| hological factor that signifi

In recent years, alongside the growing importance of L2 learning in the context of

motivation in SLA has developed rapidly. In the early

glObaliZat{ Footnote number

1970s, Gardner and Lambert (1972)

ed the concept of L2 motivation.
Subsequently, Gardner’s (1985) socio-educational model! classified motivation in
second language learning into two types: integrative motivation and instrumental

motivation. Integrative motivation refers to. . . .

1.2 Motivation in Japanese School Education
In the context of English education in Japan, the university entrance examination
system has a significant influence on learners’ motivation. For many Japanese high

school students, the primary purpose of learning English is to. . . .

1.3 O0O

1.4 Structure of the Thesis
The structure of this thesis is as follows. Chapter 1 serves as an introduction, outlining

the background of the study and the research problem, and highlighting the significance

of investigating learner motivati ducation in Japan. Chapter 2 provides a
gating Footnote P P P

! “According to Gardner’s (1985) socio-educational model, language learning is
influenced by multiple factors, including learners’ attitudes, motivation, and the social
environment.
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review of previous studies on motivation in Second Language Acquisition (SLA), with
a particular focus on English language education. Chapter 3 presents. . . . Chapter 4
examines. . . . Chapter 5 discusses. . . . Chapter 6 analyzes. . . . Finally, Chapter 7
summarizes the findings of this study and discusses its pedagogical implications as well

as directions for future research.
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Chapter 2: Literature Review
2.1 Motivation in Second Language Acquisition Research

In SLA, learner motivation has been widely studied as a key factor influencing
learning outcomes. As a result, it has been demonstrated that the extent to which learners
invest effort in their studies and the degree to which they persist over time largely
depend on their level of motivation (Dérnyei, 2001).

Research on motivation is not limited to second language learning; rather, it
originated in the field of social psychology. According to Gardner (1985), the earliest

conceptualizations of motivation were. . . .

2.2 Recent Developments in Motivation Research

Research on motivation in second language learning has developed rapidly,
particularly since the 1990s. Prior to this, based on the socio-educational model
discussed above, motivation was often regarded as a relatively stable psychological trait.
In recent years, however, a growing body of research has adopted the view that
motivation should be understood as a dynamic process that changes in response to the

learning environment and learners’ experiences. In Ddrnyei (2009). . . .

2.3 Motivation Research in English Language Learning in Japan

Research on motivation in English language learning in Japan has tended to focus
on the influence of the educational system and learning environment on learners’
motivation. In particular, the university entrance examination system plays a significant

role, and as Yashima (2004) suggests, Japanese learners tend to. . . .

2.4 Limitations of Previous Research

Previous studies have demonstrated that motivation plays a crucial role in English
language learning outcomes. However, many of these studies are based on cross-
sectional designs that examine learners at a single point in time, and thus do not
sufficiently capture how motivation changes over time. In particular, in studies focusing

on Japanese high school students, there has been limited longitudinal research
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examining changes in motivation over the three-year period of high school education.
Tracking the same learners from the first to the third year of high school and analyzing
changes in their learning motivation is therefore an important task for deepening our
understanding of learners in the context of English education in Japan.

In light of these research gaps, this study aims to. . . .
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Chapter 3: Research Questions
3.1 Purposes of Research

As outlined in the previous chapter, learner motivation has been widely recognized
as a key factor influencing learning outcomes in second language acquisition research.
In recent studies, there has been increasing attention to. . . . In the context of English
language education in Japan. . . .

However, as learners have more opportunities to perceive English as a means of
actual communication, it is possible that high school students’ attitudes toward English
learning may change. From this perspective, it is important to examine how learners’
motivation develops over the three-year period of high school study.

Accordingly, the present study aims to investigate. . . .

3.2 Research Questions
In order to achieve the purpose of the present study, the following research

questions (RQs) are proposed:

RQ 1: How does integrative motivation in English learning among Japanese high

school students change from the first to the third year of high school?

RQ 2: How does instrumental motivation in English learning among Japanese high

school students change from the first to the third year of high school?

RQ3:...

By addressing these research questions, the present study aims to clarify changes in
learner motivation over the three-year period of high school study and to provide a basis
for understanding the psychological characteristics of learners in the context of English

language education in Japan. In addition. . . .
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Chapter 4: Methodology
4.1 Participants

The participants in this study were 120 students enrolled in a public high school in
the Tokai region of Japan.? The same group of students was followed longitudinally
from the first to the third year of high school.

Data were collected at the end of each academic year, and [...].

4.2 Data Collection and Analysis

A questionnaire survey was administered at the end of each academic year. The
questionnaire consisted of five-point Likert-scale items and measured integrative
motivation, instrumental motivation, English anxiety, and self-efficacy.

The collected data were analyzed using statistical methods. First, descriptive
statistics (means and standard deviations) were calculated for each variable to examine
overall trends across grade levels.

Subsequently, z-tests were conducted to determine whether there were statistically
significant differences between grade levels. Specifically, mean scores for the first and
third years of high school were compared to examine whether significant changes
occurred in integrative motivation, instrumental motivation, English anxiety, and self-
efficacy.

The level of statistical significance was set at 5% (p < .05). This analysis made it
possible to determine, with an acceptable level of statistical confidence, whether the

observed changes were statistically meaningful.

43 OO0

2 Although the same group of students was followed over a three-year period, some
participants were excluded from the analysis owing to factors such as school transfers.
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Chapter 5: Results
5.1 Overview

This chapter reports the results of the questionnaire survey conducted in this study.
The findings are presented for four dimensions of English learning: integrative
motivation, instrumental motivation, English anxiety, and self-efficacy. For each
variable, mean scores were calculated for each grade level.

First, descriptive statistics (means and standard deviations) were calculated to
examine overall trends across grade levels. The results indicate that integrative
motivation and self-efficacy showed a gradual increase as students progressed through

the three years of high school. In contrast, English anxiety. . . .

Figure 1. Changes in Integrative Motivation

3.8 1

3.7 4

3.6

Score
w
w

3.4 4

3.3 1

321

g m20 3o
Grade

Table 1. Means and Standard Deviations by Grade Level

Item Year 1 (M)|Year 1 (SD)|Year 2 (M)|Year 2 (SD)|Year 3 (M)
Integrative Motivation 3.21 0.68 3.45 0.72 3.78
Instrumental Motivation] 3.84 0.65 3.67 0.69 3.42
English Anxiety 3.52 0.74 3.28 0.7 2.95
Self-Efficacy 3.03 0.71 3.29 0.73 3.61

52 OO0
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Chapter 7: Conclusion
7.1 Summary of the Study

The present study aimed to examine how motivation in English learning among
Japanese high school students changes over the three-year period from the first to the
third year of high school. A longitudinal analysis was conducted from the perspectives
of integrative motivation, instrumental motivation, English anxiety, and self-efficacy.

A questionnaire survey was administered to the same group of students, and
changes in these psychological factors were analyzed as students progressed through
high school.

The results indicated that integrative motivation. . . . This suggests that, over the
course of high school, an increasing number of students may come to perceive English
not merely as a school subject but as a means of communication. In addition. . . .

In contrast, instrumental motivation. . . .

Furthermore, English anxiety. . . .

Taken together, these findings indicate that motivation in English learning among
Japanese high school students changes over the course of the three-year high school

period, and that. . . .

7.2 Implications

The findings of this study provide fundamental insights into understanding the
psychological aspects of learners in the context of English language education in
Japanese high schools. They also suggest the importance of educational support aimed
at maintaining and enhancing learners’ motivation.

More specifically. . . .

7.3 Limitations and Future Research
This study has several limitations. First, the participants were limited to students
from a single public high school located in a specific region, which may restrict the

generalizability of the findings. Second. . . . Third. . ..
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In light of these limitations, future research should employ a wider range of
research methods and include more diverse participant populations in order to. . . . The
accumulation of such research is expected to contribute to the development of more

effective instructional practices in English language education in Japan.
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TOKOHA Hanako 1

Chapter 1: Introduction % Chapter heading: bold, 16-point. ]

1.1 Overview of the Godzilla Films
. . . ion heading: bold, 12-point. ]
A creature with a dinosaur-like m Section heading: bo (i point

in length, and [ Endnote number:

mes that glow before it unleashes a powerful

superscript.

heat ray from i o - =0C reality, yet it continues to exist

screen. Released on November 3, 1954, by Toho,! Godzilla overturned

Body text:

12-point. | al notions of monster films and has come to be regarded as a landmark not

only in Japanese cinema but also in the global history of kaiju films. As Yoshiko Ikeda
has documented in Perceptions of Godzilla in the United States and Japan, a total of 30
Godzilla films have been produced in Japan, while numerous remakes—particularly in

the United States—have also been created (20-21). Many of these works remain widely

recognized today as classics in film history. Page reference in parentheses ]

As the Godzilla series reached its 70th anniversary in November 2023, it was
commemorated by the release of the latest work GodZzilla Minus One (hereafter referred
to as —1.0), the focus of this paper. As noted in the English-language Wikipedia entry, —

1.0 has been praised for its storyline, reminiscent of the original 1954 GodZzilla, as well

as for . - - as a major commercial success, grossing
Reference to Wikipedia article
7.6 bil illion dollars in the United States, setting

a new record for an Asian live-action film released there (“Godzilla Minus One,”

Wikipedia). Furthermore, in 2024, it won the Academy Award for Best Visual Effects,
one of the most prestigious honors in the film industry. In this way, the monster Godzilla

has now become a global cultural icon. . . .

1.2 Background of the Study

A substantial body of research has accumulated on the Godzilla films. Numerous
articles and books intended for general audiences have been published Books such as
An Introduction to Godzilla Studies by “Surfrider 21” and Norikazu Noma et al.’s
Godzilla Studies Reader may be regarded as products of such enthusiast-oriented
interest. In academic contexts, since the release of the original Godzilla in 1954, studies

have been continuously published in journals such as Film Studies as well as in
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university bulletins. Scholarly monographs have also appeared, among which Shuntaro
Ono’s Shin-Godzilla Studies is representative.

Interest in the Godzilla films is also strong worldwide. In the English-speaking
academic world, in particular, articles are published almost every year, and since the
beginning of the twenty-first century, several important monographs have been
produced, including William Tsutsui’s Godzilla on My Mind and Jason Barr’s The Kaiju
Film. . ..

Thus until recently, academic studies have tended to focus on individual Godzilla
films. Tkeda’s 2019 study, Perceptions of Godzilla in the United States and Japan,
however, opened up a new field of research on the reception of Godzilla films overseas,
particularly in the United States. Furthermore, in their latest work, Is GodZzilla Nature's
Revenge?, Ikeda and others propose a still newer perspective by examining the cultural
icon Godzilla from the viewpoint of environmental studies. . . .

Although a considerable amount of research has been conducted on the Godzilla
films, —1.0, the latest of the series produced by Toho, has yet to attract substantial
academic attention. As the film was premiered as recent as late 2023, relatively little
time has passed since its release. As a result, at the time of writing, little academic
research has yet been performed. However, given its significance as a cinematic work
and as a cultural phenomenon, as well as the critical acclaim it has been received, —1.0

easily warrants serious scholarly examination. . . .

1.3 Structure of the Study

This thesis attempts to explore how and why —/.0 has attracted strong popular
interest and attained high critical acclaim overseas, particularly in the United States. The
thesis first reviews previous Godzilla films that have developed on an international scale
and situates the latest installment, —/.0, within this broader context. It then examines,
from an empirical perspective, how this new Godzilla film responds to cultural demands
in the different cultural setting of the United States.

A key focus is on popular reception. While direct investigation of audience

responses would provide the most reliable data, such an approach is not easily feasible.
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Therefore, this study analyzes a range of sources, including film review websites such
as Rotten Tomatoes, critics’ blogs, and content on platforms such as YouTube, in order
to examine as closely as possible the reception of —/.0 among American audiences.
After this introductory chapter, the remainder of this paper is organized as follows.
Chapter 2. . . . Chapter 3. . . . Chapter 4. . . . Finally, the conclusion summarizes the
findings and discusses their implications. Through this series of analyses, the study aims
to shed light on a previously underexplored aspect of Godzilla as a cultural phenomenon

in an international context.
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Chapter 3: OOOOQO
3.1 0000

In this chapter, evaluations of —/.0 on Rotten Tomatoes, the largest film review
website in the United States, and YouTube, the world’s largest video-sharing platform,
are used as primary sources. Rotten Tomatoes, in particular, provides highly reliable
data for examining the perception and evaluation of Godzilla films in the United States,
given its exceptionally large number of user submissions and page views. . . .

On Rotten Tomatoes, the film has received more than 5,000 audience reviews as

of January 2026, with an approval rating of 98%. In addition, 213 critic reviews yielded

Reference to page in website mingly positive reception from both general

viewers and professional critics (“Godzilla Minus One,” Rotten Tomatoes).
Overall, the most frequently observed tendency was the highly positive
evaluation of the film itself and the visual effects that support it. The following comment

is representative of this trend.

[ Block quotation ]

The sense of scale created here cannot be understated: the action sequences are
thrilling and monstrously terrifying, with the titular monster portrayed in a way

that feels both familiar and totally unlike anything you’ve seen before, thanks to

some astounding VFX work. (Murphy)

Shorter quotation integrated in body text

-quality visual effects
were achieved on a relatively low budget. For example, one critic noted that . . . this
was made on a notably low budget for a film requiring this level of CGl—some $15m

(£12m)” (Newland). . . .

32 0000
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Chapter 6: Conclsion

—1.0 was highly acclaimed and well received in the United States, but this cannot
be attributed solely to its quality as a cinematic work of exceptional merit. The success
of the film must also be understood in light of the historical development of the Godzilla
franchise in both Japan and the United States.

In Japan, the history of Godzilla began with the release of Godzilla in 1954, while
in the United States it began with the release of GodZzilla, King of the Monsters! in 1956.
Over time, Godzilla evolved in response to changing historical and cultural contexts,
demonstrating a remarkable capacity for adaptation and becoming a beloved cultural
figure. In Japan, audiences consistently went to theaters to watch Godzilla films across
different periods.

In contrast, in the United States, the character was altered from the outset, and
the films were repeatedly released on a smaller scale. Gradually, Godzilla shifted from

theatrical screenings to television. . . .
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Notes J Bold, 14-point ]

1. A film production company that traces its origins to the Tokyo Takarazuka Theatre
Company, Ltd., established in 1932. At the time of the 1954 release, its official name

was Toho Co., Ltd., while its current official name is Toho Co., Ltd. (“Company

Information,” Toho Co., Ltd.). [ End note: 12-point ]
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Appendices

1. “Research Ethics for Students” (Tokoha University Student Manual, 2025

edition)
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